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1. Introduction

In April 2005, the Johannesburg City Safety Programme requested a proposal from Khulisa for the introduction of its “New Directions” Diversion Programme in the Johannesburg area.  Between August and November, Khulisa committed to delivering eight programmes targeting up to 160 children who were at risk and/or in conflict with the law.  The key areas targeted were Alexandra, Soweto and Westbury.

The “New Directions” Programme was successful in Realogile Secondary School in Soweto, however only one person completed the programme at Phafogang Secondary School in Alexandra.  As a result, the Khulisa Creative Arts Therapy Programme was implemented in the two schools in early 2006. 
Inkanyezi Initiative was requested to conduct a pre- and post-assessment of the “Creative Arts Therapy Group for Adolescents:  An African Journey of Courage”.  This is a five-week programme which was delivered at the two secondary schools forming part of this programme.  Inkanyezi met with Linda Black, the Art Therapist, to determine the objectives of the programme, gain more information on the intended outcomes and determine the structure of the evaluation.   
The purpose of this report is to provide information on the pre- and post-assessment of learners, and provide recommendations for future interventions of this nature in schools.  The evaluations provided the learners with scenarios related to the topics being discussed and allowed for them to relate how they would react in the various scenarios.  The evaluation was conducted by Priscilla Mandiveyi and Margaret Roper.  Although there was difficulty experienced in setting up the assessments, Inkanyezi Initiative managed to obtain information about the programme from the learners.  This did however mean that there was not enough time to explore the topics in great detail with the learners.
2. Creative Art Therapy Programme
The aims of the “Creative Arts Therapy” Programme are as follows:
· To provide a safe space for the expression of feelings related to the physical and emotional challenges associated with adolescence;

· To develop interpersonal skills related to identify, relationships, family school and peers,

· To enable the learners to understand the concept of courage;

· To encourage self-awareness, self-understanding and confidence;

· To enable learners to tap into their own inner strength;

· To enable learners to establish a supportive group identity;

· To encourage expression through the use of art.

The structure of the programme was as follows:

· Session 1:  My African Treasure chest of courage

· Session 2:  My African Figure

· Session 3:  African Talking Stick

· Session 4:  My figures story and Image of Courage

· Session 5:  Group Image

The programme was run as a closed group with up to thirty adolescents.  The duration of the programme was five sessions of two hours each.  The participants were selected by the principals of the participating schools. 

3. Overview of Learners
The following table provides an indication of how many children attended both the pre- and post-assessment sessions.  The table also illustrates that there were a large number of children dropping out of the programme in Alexandra.  The reasons for this will be explored in the report. 

	School Name
	Pre-Assessment
	Post Assessment

	Phafogang Secondary School (Alexandra)
	25 participants

(16 boys, 9 girls)
	13 participants

(10 boys, 3 girls)

	Realogile Secondary School (Soweto)
	26 participants

(15 boys, 10 girls)
	21 participants

(15 girls, 6 boys)


The participants’ age groups ranged between fifteen and twenty years of age during both the pre- and post assessment.
4. IMPACT OF PROGRAMME ON LEARNERS
4.1  Phafogang Secondary School – Alexandra

The pre-assessment aimed to determine who the learners have a relationship with, how they manage conflict at home and how they deal with peer pressure.  During the assessments, the learners were given scenarios related to the topics being explored and were asked to relate how they would, or do, react to the scenarios.
4.1.1    Self Awareness

During the pre-assessment introductions, the participants were asked to mention a positive aspect of themselves which could bring to add value to the programme.  This allowed learners to identify their personal strengths, and gave insight into levels of self-esteem. Seven of the boys mentioned that they did not have anything of value to add to the programme.  Their reason for attending is because they were selected by their principal who indicated that the programme will assist in solving their problems.  The participants indicated that they felt that adults did not understand them and that they never intended to cause any problems.  The other learners in the group mentioned that they were interested in learning something new and were informed that the programme would achieve this.  
At the end of the post-assessment, the learners were asked to mention one thing that they would do when they feel sad.  Seven of the boys in the group mentioned that they would either drink alcohol or smoke dagga.  When they are under the influence of a harmful substance, it is easier for them to forget about their problems.  They feel that the problem is gone after they have recovered.  The other participants mentioned that they would get involved in activities which would distract them from thinking about their problems.  
These activities included the following:

· Play soccer,

· Watch television,

· Listen to music,

· Spend time with people they love without mentioning that they have a problem,

· Cry,

· Play a musical instrument,

· Go to church.

After they had completed the programme, the girls felt like they could speak to someone about their problems, because they were also working at strengthening current relationships.  The boys who had mentioned that they would resort to using a harmful substance said that they would still do the same thing, as the programme had in no way dealt with dealing with drug or substance abuse.  All they learnt is that drug abuse is harmful to their bodies, but they were not taught how to stop.

During the post-assessment, the boys indicated that they committed their time to a programme which they felt was not addressing their needs.  Their understanding of the intervention was that they would be given the opportunity to speak to someone about the problems they were experiencing and would be given advice on how to make positive changes to their lives.  The girls were more positive and indicated that they had developed self-respect, improved communication skills and had learnt to value themselves and the contributions they have to make to the world.  They had also learnt to improve their communication skills and learn how to respect other people’s feelings and opinions.  The programme changed the way in which the girls in the group viewed themselves and improved their self awareness.  
Relationship Management
In the pre-assessment, the learners were asked to identify individuals whom they have relationships with.  All of the learners mentioned that they love their mothers and feel that they have a good relationship, but they would not speak to their mothers about certain problems for fear of disappointing them.  They would however speak to one of the following people about their problems:

· A boy or girlfriend,

· Friend,

· A sister or brother,

· Religious leader,

· Professionals like a Social worker or teacher,

· An uncle or aunt.

The learners were then provided with a diagram which would allow them to indicate different types of relationships.  The inner circle represented the closest people, the next circle represented those who would be spoken to after the closest people and the outer circle represented those the learner would not speak to at all and with whom a close relationship does not exist. 
During the post-assessment, the learners indicated that they would still speak to the abovementioned people when they have problems.  The boys felt that the programme did not teach them anything about managing their relationships better because they were not given an opportunity to talk.  The one thing that the girls learnt during the programme is that they need to value their relationships with these people.  They also understood that these people listen to them and pay attention to them because they are concerned for their futures.  
This programme has shown the female learners the value of having people who care about them and that they should make an effort to ensure that the relationships do not break down.  The learners had initially felt that the relationships they have will last regardless of their actions and that people, especially family members, have to take care of them even when are displaying very difficult behaviour.  

The boys needed an opportunity to speak to someone about how to manage relationships.  They did not feel that the activities in the programme were able to provide them with the information.  This is demonstrated with one of the boys in the group who when asked to identify individuals on whom he would speak to when he had a problem - he placed all the individuals in the outer most circle, which indicated that he did not feel that he trusted anyone enough to speak to them.  During the post assessment, when asked to complete the same task, the boy still placed all individuals who would be considered when one has a problem, in the outer circle.  This shows that he had not acquired the necessary skills in order to build relationships with those close to him who could be of assistance when he needed to speak to someone.
Conflict Management

The learners were given a scenario which related to conflict management.  In the form of a secret ballot, they were asked to tick the option most suitable to the way in which they would deal with the problem.  The learners mentioned that they would manage the situation in the following manner:
· Hit both their brother and sister,

· Switch off the television,

· Change to a channel of their own choice,

· Tell them to keep quiet and stop fighting,

· Tell them to go and do their homework.

During the post-assessment, the learners were given the same scenario and asked how they would deal with the problem.  The girls indicated that they would try and speak to their brother and sister and encourage them to reach some form of compromise.   This indicates that the girls had learnt that alternative methods to solving problems.   When asked about whether the programme had formed part of their decision to change the way in which they deal with a problem these girls said that the now understood that it is important to listen to people before deciding on an action.  They also wanted to teach their siblings what they had learnt in the programme, which is that talking about problems is often one of the best solutions.

The boys indicated first wanted to determine whether the siblings in the scenario were older or younger than themselves.  If they were older, they would have kept quiet, and if they were younger, they would still resort to hitting them.  The boys in the group had not managed to learn how to deal with conflict.  They do however display an awareness of their relationships with people when indicating that they would not display violent behaviour on an older sibling.
Peer Pressure

In both the pre- and post assessment, the learners were provided with a scenario relating to peer pressure and asked to comment on how they would react to the situation. The scenario related to peers asking the learner to join them in an activity that may lead to ‘risky behaviour’, such as alcohol and drug abuse (the group has a reputation for smoking and drinking).  
In the pre-assessment, two of the girls indicated that they would continue walking and not pay attention to the group.  The rest of the group indicated that they would join them, as it was a Friday afternoon and the weekend had begun.  They did not see a problem with joining the group.  

During the post-assessment, all of the girls indicated that they would pay attention to the group.  However, when the girls were asked to comment on what had changed their decision from the pre-assessment, they mentioned that they had learned to make their own choices and that they have to take responsibility for all their actions which result in them getting into trouble.  The boys still indicated that they would join the group for the same reason mentioned in the pre-assessment.    The boys said that their views had not changed because they still felt that they were entitled to have fun when required.  They would not however join any group, but would only be comfortable with joining a group whom they are familiar with.  

4.2  Realogile Secondary School – Soweto

The learners at Realogile Secondary School, who were involved in the Creative Arts Programme, had previously been part of the Diversion Programme by Khulisa.  This gave them a better understanding of some of the issues which the programme aimed to address. They were also in a better position to see the value in each activity and realize that they were not only going to be involved in art, but that each activity had a meaning and aimed to address a specific aspect.  
The learners were asked to given an indication as to why they attended the programme.  The reasons were as follows:

· For self development,

· To be assisted with a problem,

· To learn about life,

· To gain self control and respect,

· To learn how to deal with problems and find solutions,

· To interact with other young people and learn about other people’s problems,

· To share ideas,

· To gain life skills,

· To get rid of bad habits

Self Awareness

During the introductions, the participants introduced themselves and mentioned one positive aspect of themselves, which would add value to the programme.  The purpose of this was to allow the participants to think about their personal strengths.  In the pre-assessment, the participants indicated that they bring knowledge, dedication, time, ideas, solutions, understanding, cooperation, facts, opinions and inspiration to the programme.  Four participants mentioned that they had nothing of value to add. These learners were new to the Khulisa programmes. This could be due to the fact that the participants indicated that they did not have a good understanding of what the programme entailed and what was expected of them.  They were informed that they were going to be attending a programme which would help them with deal with their problems.  This group said that they were keen to attend, because they had been involved in a programme run by Khulisa before.

The programme impacted on the participant’s view of himself or herself, as they mentioned in the post-assessment, that they saw themselves as individuals who had a valuable contribution to make, if they focus on using the skills they had acquired during the programme.  The programme had taught them how to respect other people, and that when communicating with people, it is important to take their feelings into consideration in order not to hurt them.  They had also learnt that they need to respect other people if they wanted to be able to form good relationships with them.

Relationship Management

The learners were provided with the same scenario as the learners in Alexandra.  When asked to identify individuals whom they have relationships with, they indicated that they have relationships with the following individuals:

· Other learners,

· Religious leaders,

· Parents,

· Teachers,

· Girl or boyfriends,

· Family members,

· Friends,

· Neighbours,

· Shop owners,

· Professionals.

The learners were then provided with a diagram which would allow them to indicate who they have relationships with.  The inner most circle represented the closest people, the next circle represented those who would be spoken to after the closest people and the outer circle represented those the learner would not speak to at all and with whom a close relationship does not exist. During the discussion about relationships, the learners indicated that there are different kinds of relationships, where some people are closer than others.  The individuals whom they chose to speak to have a close relationship with them.  Relationships can have a good or bad influence on one.  In all relationships, it is important to have fun together.

During the post-assessment, these learners indicated that the most important thing they had learnt about their relationships with other people is to respect other people and to value the role which the abovementioned people play in their lives.  One of the boys indicated that his family does not trust what he says because of his history with substance abuse.  The programme taught him that it is important for him to make an effort to gain his family members’ trust, as he was responsible for the break down.

The learners in this group valued this component of the programme, as they said that they had now learnt how to communicate properly with people and have seen that by improving their communication skills and dealing with their relationships in a better manner, they will find solutions to their problems as people close to them will be able and more willing to be of assistance to them.

Conflict Management

During the pre-assessment, the learners were given a scenario about conflict between their siblings and were asked to tick how they would respond to the situation. This was done by way of “secret ballot”, where the learners ticked the option most suitable to themselves. The table below gives an indication of responses.

	What would you do in this situation?
	Discussion on right, wrong, or don’t know options
	Tick if this is how you would respond

	Change the channel
	
	

	Switch off the TV
	Yes
	11

	Break the TV
	No
	

	Hit the brother and sister
	Don’t know
	3

	Avoid the problems
	Yes
	4

	Talk to both of them
	Yes
	6

	Lecture them
	Don’t know
	

	Vote for the programme
	
	1

	Tell them to go and do homework
	
	3


After the programme had been completed the learners said that they had learnt the value of good communication and in a situation of this nature, they would be very eager to transfer the knowledge and skills which they had acquired to their siblings.  They also indicated that after every session, they were keen to go home and discuss what they had learnt with members of their family.  This has also assisted in improving their relationships, because their family members understand the process which they are involved in, and have been very supportive of the changes taking place.

 Peer Pressure

When discussing peer pressure in the pre-assessment (using the scenario of walking home after school on a Friday and a group asking them to join them), the group indicated that one of the actions which could be taken would be as follows:
· To join the group,

· To ignore them,

· To go home,

· To make an excuse,

· To run away,

· Chase them away

During the post-assessment, all the learners indicated that they had learnt to have the courage to make their own decisions and did not feel pressurized to make a decision to impress anybody.  They had learnt that impressing themselves and being comfortable with their decisions was more important than impressing their friends, as friends do not always offer the best advice.  The learners also indicated that there are certain skills which are required when dealing with situations of this nature. They were working at improving these interpersonal skills and were confident that they could deal with difficult situations which would challenge them. 
The skills they are building include: 
· Confidence,

· Trusting yourself,

· Standing your ground,

· Honour,

· Physical strength,

· Power,

· Self-esteem,

· Prayer,

· Flexibility,

· Courage.

The differences in responses from the pre- and post assessment are a clear indication that the programme was successful in addressing difficulties around peer pressure in this group. 
5. CONTENT OF PROGRAMME
During the post-assessment, the learners were asked to comment on the topics which were the most and least valuable to them.  They were also asked to state a reason for this, and provide a suggestion on how the programme could be improved to address their areas of interest. The learners’ comments were as follows:
5.1.1  
Most Valuable Topics

The Phafogang Secondary School learners in Alexandra mentioned that there was only one topic which they found extremely valuable to their personal lives and which would make the most significant impact on them in the future.  This was the creation of the Memory Box.  Twelve learners indicated that this was valuable as it allowed them to think about their own lives.  
The one learner who did not think that this exercise was valuable said the following:

“I don’t need to think about my own life, because my life is fine as it is”. [Male, 16]
At Phafogang Secondary School in Soweto, the learners were very keen to speak about the areas which were most valuable.   The topic which addressed “Ubuntu” was mentioned as most valuable by all the learners.  In this part of the programme, they learnt about ‘useful things in the environment’ and learnt that human beings and nature need each other for survival.  They were asked to work in groups and create a collage that represented the group member’s understanding of courage.  The completed collage was linked to the collages from other group.  All the learners indicated that this activity taught them that working in a group allows one to learn from others and that working with other people is part of the solution to their problems.  
The other comments about this topic were as follows:

“I learnt that everyone is beautiful in their own right” [Male, 17]
“I learnt to respect people and that communication with other people is valuable” [Female, 19]
“I learnt and accepted that life has its ups and downs” [Male, 17]
The next topic which was most valuable to the learners was “Courage”.  Eleven of the learners indicated that this topic taught them how to deal with peer pressure and be able to stand up for themselves when they are being pressurized by their peers.  They also learnt that it is important to express themselves, as this is the only way in which someone else will know how they are feeling.

Three learners reported that the topic “Drug Awareness” was valuable as they learnt something new about dagga.  One boy indicated that before being part of the programme, he thought that dagga gave you wisdom.  This programme taught him that dagga is destructive to his body and does not give him wisdom.

The learners reported that the other topics which were also valuable were:

· Teenage pregnancy as they learnt about the number of girls who are falling pregnant and the consequences of having a child at an early age;

· Peer pressure taught them how to deal with peer pressure which is something they face on a daily basis;

· Respect for themselves and respect for other people is important for their lives.

5.1.2  Least Valuable Topics

The participants were asked to speak about the topics which were least valuable to them and provide a reason for this.    
The Phafogang learners gave an indication that all the topics were very useful to them.   The one topic which was not as valuable as the other topics to the girls was the African Talking Stick, as it made them feel like children.  This session was difficult to identify with as they did not feel like they could talk to a stick, as they were expecting answers, which a stick could not give.

The boys found this session valuable as they indicated that this exercise represented them and make them feel like they were building their own future when decorating the stick.  The boys also indicated that the stick challenged their creative skills and allowed them to improve these. One boy indicated that he saw how he could take something which was considered nothing and turn it into something useful.  They used this  example to illustrate how they can change and become successful men in the future.

The learners agreed that all the topics were valuable, but the African Talking Stick in general was the least valuable session.

“I wanted to limit dagga and it didn’t help me because I smoke a lot of dagga and cigarettes every day” [Male, Phafogang, 16]

6. Learners Feedback and  Suggestions

At the end of the post-assessment, the learners were asked to comment on the overall programme and provide comments on sessions which were most useful to themselves.  The Phafogang Secondary School group made the following comments and provided possible reasons for why their peers had dropped out of the programme:

· The programme took too much of their time; 

· No food was served; 

· They did not understand why they were attending the programme, 

· The other learners were not interested;
· The activities made them feel like children.
“The programme didn’t help me much because we were not taking it serious and was too short” [Male, Phafogang, 17]

The learners in Alexandra suggested the following to improve the programme:

· They would like to have more counselling or some intervention where they are able to talk to someone.  When they were told about the programme, they thought that they were going to be speaking to someone about their problems and this is what they need;
· They would like to interact with the Soweto group who were also involved in the programme;
· They need more advice about how they can solve their problems.

The learners in Soweto who participated in the post assessment had the following suggestions to make for any future Khulisa interventions in the school:

· The programme should include more drama which displays real life situations, as it helps them deal with their feelings without being asked to talk about their problems;
· All forms of art should be included in the programme, including music, poetry and dance.  This will allow for everyone to have a space to express themselves;

· The programmes need to include new information.  When a topic is addressed, they would like to know about recent developments related to the topic;

· Khulisa should look at a way in which learners involved in the programme can transfer what they learn to other learners in the school.  The learners who are not involved in the programme are always keen to know about it;

· The programme should be conducted at least twice a week, as once a week for an hour does not allow enough time to complete activities;

· The Khulisa programmes should be conducted in the school for at least a year because five weeks is too short.

The learners were also asked to mention which other topics they are interested in learning about.  They suggested that Khulisa continue programmes of this nature in the school and include the following topics:

· Gambling;

· Crime;

· Substance Abuse;

· Sexual violence

· Men abuse;

· Relationships (broad);

· Communication skills

At the end of the programme learners from Realogile Secondary School mentioned that all their expectations had been fulfilled and they did not regret participating in this programme, even if they did not have full understanding of what it was about in the beginning.

7. conclusion
The evaluation findings indicate that the programme had a greater positive impact on the participants in Soweto than Alexandra, and in general on the female participants. The Soweto group had participated in a previous Khulisa programme, and this appears to have established a foundation on which the creative arts programme could have a maximized benefit. It is therefore recommended that the programme incorporate an induction session if it is used as a stand-alone component, to identify specific needs of the participants, discuss the methodological approach, and understand the school and learner context. 

The programme further appears to have met the need of female learners to a greater extent: they indicated that they had improved their self-esteem, communication skills and relationships. The female participants met the expected outcomes of the programme, as highlighted earlier in this report. 
The male learners did not respond positively to the programme and indicated that they required more time to talk and discuss their problems in a counselling or therapeutic setting. Although the programme opened their minds to thinking about relationships, courage and increased self-awareness, the programme did not appeal to them nor provided a safe space for them to express their feelings. It is recommended that peer group counselling sessions be held with the boys from Alexandra over a six week period to provide this space and counselling. The sessions would need to be conducted in their home language and ideally by a man who can provide peer role-modelling. The educator at the school indicated that this group of boys is extremely difficult to engage with and that further interventions are required. 
It is therefore recommended that a further evaluation is required in about six-month time to gather data on the longer-term impact of the programme, as often changes in attitude and behaviour take time to internalise. This view is supported by the feedback received from the educators involved in the programme at the schools during the assessment visits, who indicated that the programme was extremely valuable, and they noted changes in attitude and interpersonal relationships of all the learners who participated in the programme. 
� Listed in the order as reported by the learners.
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